SELT was one of the central components and areas of investigation of the Field School of Experimental Ethnography.  SELT has three main objectives: 

1) to provide English-language instruction to the community of Pisté; 

2) to train Field School students in the theory and use of social-based methodologies of language teaching; 

3) to evoke a space of transculturation within the classroom where the "double sensation" of ethnographic activity could undergo experimentation with expanded methods of documentation.

Drawing from strategies suggested by Freire, Giroux, and Action Research Instruction, SELT sought to create an English program based on the linguistic needs as expressed by the people of Pisté and where feedback, observation, and documentation were both reciprocal and multiply-voiced activities. The curriculum was not preset. Registration interviews in Spanish about the location and frequency of the use of English, and first-day instruction questions about class expectations, provided material for subsequent role-playing situations done by the adolescent and adult Pisté students. These role-playing activities served as both a needs assessment to guide the curriculum and as an initial proficiency assessment of linguistic skills.  As well, they allowed us to displace the written text from its privileged position in the classroom, which was necessary in this semi-literate context.  Instructional activities geared towards meeting these needs and the goals of the Field School were collectively designed by the instructors with the help of the directors and functioned within a broad four-week topical frame that moved from Self and Family, the Classroom, the Community of Pisté, Tourism and Chichén Itzá.

Each instructor taught one course and observed another. Instructors kept classroom journals of their own course and ethnographic documentation (fieldnotes and photographs) of the class s/he was observing. Every day one hour was devoted to discussion of the day's classes by instructors and the director. Additionally, students' feedback and comments, which were elicited through class activities involving dialogues, commentaries on class photos, role-playing and drawings, also entered into ongoing critique of classroom techniques and, thus, forged a focal space in which to explore multiple modes and uses of documentation of the "observed" observing.

